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To support the analysis of the example case study, the following analysis is shown:

� For each type of data—demographics, perceptions, student learning, and school processes—

we listed strengths, challenges, and implications for the school improvement plan.We also indicated

other data we wish the school had—for future data profile updates (Figures G-1 through G-4).

� We lined up the implications for each type of data (Figure G-5) and highlighted commonalities

(Figure G-6). This helps us paint with a broad brush, so the school can make improvements that

impact all subject areas. It also helps staff understand how the school is getting its results andwhat

has to change to get different results. Knowing the big picture enables staff to see that there are

some things in demographic and perceptions data that need attention in order to ensure student

learning increases. The reverse is not true: looking at student learning data will not tell staff what

needs to change in other parts of the school.

� After creating the implication commonalities,we stood back and determined what needed to be in

the continuous school improvement plan with respect to instruction, assessment, curriculum,

standards, etc. (Figure G-7)
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Challenges

SOMEWHERE ELEMENTARY SCHOOL
STRENGTHS, CHALLENGES, IMPLICATIONS, AND OTHER DATA

DEMOGRAPHIC DATA

1. What are Somewhere School’s demographic strengths and challenges?
Strengths

2. What are some implications for the Somewhere continuous school improvement plan?

3. Looking at the data presented, what other demographic data would you want to answer the question
Who are we? for Somewhere Elementary School?

• Are teachers prepared to teach the changing population? Do teachers know how to teach students with English as a second language,
and those who live in poverty? What are the implications of teaching students living in poverty? (Perhaps more male and minority
teachers need to be recruited?)

• How are class-size issues dealt with, with mobility?

• Does the school know why the mobility rate is high, and where students go? Do students stay in the district?

• How are new students and their parents welcomed to the school? How do teachers know what the new students know and are able to
do?

• Are materials, programs, and library books appropriate for the student population (e.g., EL, poverty, mobile, special education), and
for getting students college and career ready? Are there appropriate extra-curricular activities, clubs to meet student interests?

• How does the school help parents know how to help their children learn?

• How are the needs of students who speak English as a second language met? Is there a need for an English Language Development
program?

• Why are so many males identified for special education? What is the implemented intention of special education? How effective is the
RtI process? Why are so many students identified for Speech and Language?

• A positive, consistent behavior system is needed. Parents need to be a part of the behavior system.

• Instructional assistants, recess and lunch supervisors need professional development in the behavior system.

• How does the district open enrollment policy impact Somewhere Elementary School-and in comparison to the other elementary schools?
• What is the intent of Special Education?
• How does RtI work?
• More data on behavior-especially following individual students dynamically and over time.

• There is declining districtwide enrollment in the last few years-up slightly
in 2012-13.

• Somewhere School is experiencing declining enrollment.
• Many different ethnicities are increasing as the Caucasian student population

is decreasing. In the school, the Hispanic population has increased from
58% to about 75%, and the Caucasian population decreased from 27% to
just under 16%. The Hispanic student population of the district increased
from 20% to 26%, while its Caucasian population decreased from 65% to
59%.

• Mobility rate is high at about 28%.
• Somewhere School's ethnic breakdown is different from the other elementary

schools in the district, which are more like the district population.
• Almost 61% of the students are English Learners; this percentage has steadily

increased over the years. Somewhere School has about 4.5 times more
English Learners than the district, with no English Language Development
Program.

• There has been a steady increase of students qualifying for Free/Reduced
Lunch-much higher than the district—82% versus 25%—and close to twice
as many as in 2007-08.

• The majority of Somewhere School parents do not have high school
educations.

• The district open enrollment policy could be setting up Somewhere School
for a more challenging share of the student population.

• The percentage of students qualifying for special education is about 12%.
The majority of special education students are male and Hispanic.

• The highest percentage of special education students are identified for
speech/language (57.4%).

• There are a lot of suspensions, but the number is one-half of two years ago,
and 40% of what it was three years ago.

• The greatest number of behavior referrals are Hispanic and males. The
referrals happened mostly in September and October, and at the beginning
and end of the day, in 2012-13. Second grade has the largest number of
behavior referrals, by grade level.

• The school needs a stronger Level 3 RtI structure for the students who
need it.

• Somewhere School is a diverse, medium-size school
serving grades K-5.

• Grade-level enrollments seem to be relatively steady,
although decreasing in upper grades.

• The mobility rate is down from a couple of years
ago.

• Student attendance is high, although down slightly
this year. Great that staff are watching attendance
dynamically.

• There is a decrease in the number of students
retained-only 2 kindergarteners were retained
in 2012-13.

• The percentage of students by ethnicity identified
for special education for the district is compatible
with the overall percent enrollment for the district,
as well as for the school.

• School and district Special Education numbers are
consistent over time, by primary disability and
ethnicity.

• Pre-referral team (PRT) and SpERT (special
education referral team) seem to be working well.

• There has been a sharp decrease in the number of
students suspended over time.

• It is great the school is starting to collect more
behavior data.

• The class size is low.
• The average number of years of teaching has increased

in the last 3 years, as have the number of teachers.
• The grades are pretty balanced by number of years

of teaching experience.
• The average number of years of teaching was less

than the district, then greater than, and now almost
equal for Somewhere School.

Figure G-1
What We Saw in the Data: DEMOGRAPHICS
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Figure G-2
What We Saw in the Data: PERCEPTIONS



APPENDIX G
CASE STUDY ~ PART 2 ~ WHAT WE SAW IN THE DATA

338

Figure G-3
What We Saw in the Data: SCHOOL PROCESSES

(School processes data not shown in Case Study.)
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Figure G-4
What We Saw in the Data: STUDENT LEARNING



APPENDIX G
CASE STUDY ~ PART 2 ~ WHAT WE SAW IN THE DATA

340

Fi
gu

re
G
-5

W
ha

tW
e
Sa
w

in
th
e
D
at
a:

IM
PL

IC
A
TI
O
N
S



DATA ANALYSIS FOR CONTINUOUS SCHOOL IMPROVEMENT ~ THIRD EDITION 341

Fi
gu

re
G
-6

W
ha

tW
e
Sa
w

in
th
e
D
at
a:

IM
PL

IC
A
TI
O
N

C
O
M
M
O
N
A
LI
TI
ES



APPENDIX G
CASE STUDY ~ PART 2 ~ WHAT WE SAW IN THE DATA

342

Fi
gu

re
G
-7

W
ha

tW
e
Sa
w

in
th
e
D
at
a:

A
G
G
R
EG

A
TE

D
IM

PL
IC
A
TI
O
N
S




